In this study, researchers aimed to (1) investigate how stuttering affects the learning process of first reading and writing, and (2) reveal the problems encountered by children with stuttering during the first literacy process and (3) shed light on further research in this area.
Introduction
Stuttering disorder is the most common disorder of speech disorders (Turan, 2016) . The difficulty in producing the voices when they speak is that they cannot start to talk, startle, pause, lengthen certain voices, burst and repeat a word or syllable. In addition to these, there are also a number of hand-arm, face, body movements accompanying the talk, deviation in rhythm and fluency of talking (Özsoy, Özyürek ve Eripek, 1998; Onslow, Ross ve Pockman,2001; Dreizehnter, 2009) .
Stuttering causes the repetition of voices and words to pause, to lengthen voices, to live a block while speaking, to avoid some voices or spirits, and to affect the whole of speaking, as opposed to other speech impairments (Sandrieser and Sneider, 2008) . Individuals with stuttering feel anxiety towards speaking as they deal with speech impairments such as interruption of speaking, breakup of words, repetition and extension of voices (Turan, 2016) .
There are many definitions of stuttering. Guitar (2006) describes stuttering as communication impairment that disturbs the flow of speech and smoothness. It is defined as stuttering, voice and syllable repetition, lengthening of voices, annotations, fragmentation of words, audible or silent gaps, and vocalizations in the Static Strain Diagnosis and Statistics Handbook (2005) (Diagnostic and Statistical Manual of Mental Disorders "DSM-(Ozturk, 1994; Karacan, 2000) . In addition, there is at least one of the following: tortuous speech, excessive physical tension, and repeated syllables of the words. According to Bloodstein (1995) , stuttering is defined as the Journal of Modern Science tom 3/42/2019 division of speech flow or rhythm into gaps or certain discontinuities. Fışıloğlu and Ungan (1992) describe stuttering in the form of extreme difficulties in the planning phase and production of speech, and intermittent cuts in the continuity of speaking. It has also been emphasized that stuttering may be accompanied by stinging, sometimes negative emotions such as excitement, distress, fear, nervousness, which are often described as interruptions in the form of repetitive, recognizable but uncontrollable repeats and extensions of sounds and syllables involving inaudible, audible or inaudible (Perkins, 1990) . It has also been emphasized that stuttering may be accompanied by stinging, sometimes negative emotions such as excitement, distress, fear, nervousness, which are often described as interruptions in the form of repetitive, recognizable but uncontrollable repeats and extensions of sounds and syllables involving inaudible, audible or inaudible (Perkins, 1990) . Ozturk (1994) and Pamir (1985) explained stuttering as repetition of voice, syllable and words, an extension, a pause in speech fluency and a speech disorder that manifested itself by some body movements. The severity of the disorder varies depending on the situation in which the person is present, especially in the case of trials. Also, there is usually no stuttering while singing or reading poetry. Repetitive body movements such as shaking the head, blinking the eyes may accompany the talk when the disorder is intense (İnceer and Kocadere, 1999; Öztürk, 1994) .
Stuttering is not just a fluency disorder in speech. The psychological state, personality traits and attitudes that accompany uncontrollable conversations and non-fluent speaking during the conversation also have an effect on the individual (Madanoğlu, 2005) . From the definitions made, individuals who are experiencing stuttering problems should show some criteria in order to be recognized as stuttering. These criteria are expressed in terms of: I. Disorder in the flow of speech and timing pattern, which becomes evident by the frequent occurrence of one or more of the following features, is described as stuttering criteria in DSM IV (2005 4) The disintegration of words, 5) Audible or silent blocks (interrupts filled in or not filled in during the speech), 6) Talking on the roundabout (the use of other words to substitute these words to avoid problematic words), 7) Excessive physical tension in words, 8) The monosyllable word is restricted to the appearance of repeats. III. Speech fluency disorder effects school success, professional success, or social communication. III. Speaking difficulties with speech, motor, sensory impairment or environmental deprivation are often found to be much higher than those accompanying them (Baumgartner, 1997; Fiedler and Standop, 1994) .
Although the causes of stuttering have not yet been proven, genetic features, to be a learned behavior, psychological factors, or a combination of many factors are among the most common causes of speech disorders in children (Maviş, 2005) . The problem of stuttering in communication has been a subject of research for many years and various researches have been carried out on phonological features, language development, other disorders accompanied by stuttering, physiological and acoustical properties of staples and researches on this subject continues (Natke, 2005) .
According to some research results (Hansen and Iven, 2002; Anderson and Conture, 2000) , the results of language tests on children are examined and it is seen that children who are stuttering or talking less fluent than children who are normally speaking, have lower linguistic skills. From the results of these studies it is emphasized that there is a strong relation between stuttering and language functions. According to ASHA (2004) (American Speech Language Hearing Association, 2004), each individual is occasionally stutter in conversation. However, the type of stuttering that the stutterer has shown is quite different from that of a normal individual (Williams, 2004) . It also affects the emotional and social development of the stuttering individual, causing negative behaviors such as hesitation, jealousy, insecurity, mental and social incompatibility (Bakırcıoğlu, 2002) .
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In some studies, done in the United States, about the frequency and prevalence of stuttering, it has been reported in about 1% of the total population (Bloodstein, 1995) . On the other hand, 5% of all children are stuttering in a fraction of their lives, but 80% of childhood stuttering disappears spontaneously. 5% of school-age children have speech impairment and stuttering is 0.8% among speech disorders (Brayn and Brayn, 1982) . Belgin and Derinsu (1990) have explained that the age at onset of stuttering is seen in about 90% of cases before the age of 6, and at most between the ages of 2 and 4 years. These ages are the ages at which speech is earned and a temporary stuttering called "physiological stuttering" can be seen in this period. It usually begins with the appearance of repetitions with extensions. While the child is talking, he can pause and repeat, but he is unaware of it. This period can be completed with a fluent speech towards the ages of 7 or 8 (Özsoy, 1982 (Özsoy, , Andrews et al., 1983 (Özsoy, , Öztürk, 1994 . In some studies, it has been reported that stuttering is seen more frequently in males than in females (Van Riper, 1972 , Öztürk, 1994 Wingate, 2002) . Research shows that the ratio of male to female changes by 1/2, 1/3, 1/5, 1/10 (Yörükoğlu and Akyıldız, 1971, Özsoy, 1982) . Andrews et al. (1983) stated that these ratios increased with age.
The inability to reach a common judgment and agreement on the definition and reasons for the stuttering influenced the emergence of many theories about the causes of stuttering (Shipley and McAfee, 2004) . Despite the wide range of theories related to the reasons for the stuttering, there is no clear data on the cause of the stuttering (Bloodstein and Ratner, 2008) . The theories put forward for the reason of stuttering show diversity according to popular trends of thought, philosophy and science which are popular at that time. In fact, the first theories of stuttering are based on ancient Greece. According to these theories stems from the idea that stuttering originated from the language foundation. A review of the emerging theories of the causes of stuttering in the nineteenth century suggests that stuttering is based on differences in speech organs (Büchel and Sommer, 2004) . Many assumptions about the causes of stuttering can be gathered under structural or physiological theories, psychological theories, learning and conditioning theories.
Journal of Modern Science tom 3/42/2019 Structural theories suggest that individuals with stuttering have a problem in the coordination of biochemical, brain anatomy, or speech muscles. According to those who advocate this view, the size of the larynx, left-handedness or forced left-handed use is an important reason for stuttering (Yairi and Ambrose, 2005) . Shapiro (1999) suggests that the structural factors involved in genetic predisposition and left-hand dominance are prone to stammer as factors. In addition, timing errors for fast speech, insufficient capacity for sensor-motor conversion, abnormal hemispheric localization for speech and language can be observed (Shapiro, 1999) .
Another theory, psychological theory, suggests that stuttering is a neurotic symptom or an indication of phobia. These manifestations originate from unconscious needs and internal conflicts (Owens et al., 2003) . For example, Manning (2001) stuttering is a neurosis according to Stressed Needs, an approach based on Freud's Theory. Stuttering arises as a result of suppressed, neurotic and unconscious contradictions. Stuttering is a symptom of this plague. These theories suggest that stuttering is a symptom of something else beyond seen and sensed. According to these theorists there are profound emotional difficulties which are called "contradictions" in early childhood. These contradictions are unconscious and therefore unattainable and unsolvable (Yairi and Ambrose, 2005) .
According to learning theories, stuttering is expressed as a learned behavior. Stuttering develops by reinforcement of the child's fluency in situations such as paying more attention to fluency by the environment (Tanner, 2003) . From a behavioral point of view, Bleumel stated that there may be a stimulus-response relationship in stuttering. In other words, stuttering is a behavior learned by reinforcement and punishment, and it is a result of the reactions given to the interactions between the behavior of the individual and the environment in which the behavior is observed (Ward, 2006) .
In recent years, various models have been developed with the assumption that stuttering may have more than one cause. According to the Demand and Capacity model, the fluency of most children develops at the same rate as demand and the fluency increases. In some children, Journal of Modern Science tom 3/42/2019 the fluency of speech does not develop and the fluency demands exceed the capacity of the child. In this case, fluent speech becomes distorted and unstable (Starkweather, 1993) . It is aimed to examine the interaction of environmental and genetic elements with each other, especially in the development of stuttering. Starkweather also explains why claims and capacities theory and stuttering (Kehoe, 1999; Yaruss, 1999) .
When the literature is examined, it is seen that the research on the relationship among stuttering and success of the intelligence and academic courses is very limited. A study conducted abroad by McDowell (1928) showed that there was no significant difference between Stanford-Binet Results and Academic Achievement levels for stutterers and nonstutterers. Another study that was conducted in a similar way to this study is the work performed by Andrews, Craig, Feyer, Hoddinott, Hoiwe and Neilson (1983) . According to this research result, there is no significant difference between intelligence levels of stuttering and fluent children. When we look at domestic studies, it is seen that studies that study stuttering and academic success relation with stuttering are very limited. Abali, Kınalı and Beşikçi (2004) have conducted the WISC-R-II test with the participant in a study conducted with thirty-five children aged six to eighteen who were diagnosed with stuttering, and concluded that there was no significant difference between Verbal IQ and Performance IQ according to the test result. According to the results of the study, there is no significant relationship between WISC-R-II test results and stuttering severity. Pınarcık (2013) found that students who had stuttering problems had no significant problems in academic and school achievement, but their success in verbal lessons was lower than in other courses, in a study of 6-8 year olds who were assessing the difficulties they faced psycho-social and academic. Despite the limited number of studies that investigate the level of intelligence and academic achievement of children with stuttering, the research that examines the process of learning stuttering children's first literacy is very limited. In this study, researchers aimed to (1) investigate how stuttering affects the learning process of first reading and writing, and (2) reveal the problems encountered by children with stuttering during the first literacy process and (2) shed light on further research in this area.
Method This section provides information on the design, study group, data collection tools and data analysis of this research.
Study Design
The research is a descriptive study to determine the problems that students with stuttering have experienced in the process of learning first literacy skills. In this study, semi-structured interviewing methods were chosen from the types of interviews included in the qualitative research methods in order to evaluate the problems encountered by the stuttering students in the process of learning literacy skills in a more in-depth manner in terms of their opinions, and experiences. The main purpose of the qualitative researches is to reveal in depth the feelings and thoughts about the research problem of the study group participating in the research (Yıldırım and Şimşek, 2006) .In semi-structured interview technique, researchers prepared the interview protocol which includes the questions that the researchers wanted to ask in advance. The researchers are able to direct the answer in more detail because the interviewer may influence the flow of the interview with different side or sub questions depending on the progress of the interviewee. As reported in Yıldırım and Şimşek (2004) , semi-structured interview technique has been chosen because of its great convenience to the researcher because it provides more systematic and comparable information because the interviewer is based on the preprepared interview protocol.
Study Group
The study group of the study consists of class teachers who worked in Konya Provincial Directorate of National Education. The participant group of twenty-eight elementary school teachers who worked at the primary schools in the provincial centers of the Konya Provincial Directorate of Education and who had at least five years of teaching experience and who worked with at least two stuttering students in their professional lives. The teachers participating in the research are informed that they do not have to participate in the research. Participants in this study agreed to participate voluntarily in the search. 
Data Collection Tools
In this study, data were collected through Semi-structured Interview Method. The Semi-structured Interview Form developed by the researcher was applied. The interview forms were reviewed by three experts with experience in qualitative research, and the expressions were rearranged in line with the opinions and feedback received from the experts. The forms in which the edited and amended statements take place have been sent back to the experts for review. The items shaped in the light of the arrangements made as follows: 1) For the pilot study, the questions in the Interview Forms were asked to three teachers, and the unexplained expressions were corrected and asked again.
2) The interview questions were reviewed by three experienced specialists in qualitative researches in order to bring the unrecognized items into a more understandable form after the pilot study. 3) Semi-structured Interview Forms given in the final format for the application to be used in the research.
Teachers involved in the interview are asked: 1) Are the children with stuttering experiencing difficulties in voicing their first vocabulary while learning to read and write? 2) Do they have difficulty in correct writing the voices? 3) Do they have difficulty reading syllables correctly? 4) Do they have difficulty in correct writing syllables?
Journal of Modern Science tom 3/42/2019 5) Do they have difficulty in producing and reading new words? 6) Do they have difficulty in writing new words? 7) Do they have difficulty in understanding what they read and not expressing what they understand? 8) Do you observe differences in the duration of the transition of the students with stuttering to reading and writing and the transition of the other students to reading and writing?
Analysis
Following the completion of the interviews, the voice recordings of the interviews made with the participants were analyzed, the data in the interview form was made in writing, and the interview coding key was created by evaluating the records one by one. The transcripts of the interviews were read individually and carefully and analyzed with the help of the 'Content Analysis' technique. The themes emerging from the content analysis were presented in the main and sub titles presented in the 'findings' section. One of the interviews was selected and evaluated by one of the researchers and one of the experts independently from each other according to the interview coding key. In order to determine its consistency, the coding key was given the final shape by comparing the markings made by the researcher and the expert in the coding key and making the necessary changes. For each participant participating in the interview, the coding keys filled by the investigator and the expert and they were compared to ensure consistency. In the computation of the reliability of the studies, the percentages of correspondence between the encodings, calculated by the investigator and the field investigator separately, were calculated (percent agreement = agreement quantity X100 / match + incompatibility). The percentage of complaints in the study was 86%.
Findings
This section contains findings from research data. The data obtained from semi-structured interviews and findings were obtained by analyzing by content analysis technique. During the interview, eight questions were asked to the participant.
Are the children with stuttering experiencing difficulties in voicing Journal of Modern Science tom 3/42/2019 their first vocabulary while learning to read and write? When teachers participating in this study were asked about the difficulties they experienced in their vocalizations, the majority (19: 76%) of the teachers participating in the study stated that children had difficulty in vocalization studies.
"Yes, the children with stuttering have difficulty in voicing their voices we are working on during their literacy work" (Teacher, 3).
'Generally, I think it is challenging him as he thinks that he cannot voice correctly because he stutters, I think he actually learns the voice' (Teacher, 7) .
The four teachers who participated in the research indicated that children with stuttering had no difficulties during phonation studies and they had developed at the same level as other students in the class during phonation.
'No, I do not think my student with stuttering is having difficulty in vocalizing' (Teacher, 19) . 'I did not notice a difference between the other children' (Teacher, 20) .
The two teachers who participated in the research stated that the stuttering students had difficulty in the vocalization studies partially, especially when they were voiced to say the words they have difficulty to say. Stuttering students pronounce the words incorrectly to avoid stuttering when they hear a difficult voice.
'My stutter student is having difficulty in saying some voices in the study of his pronunciation' (Teacher, 5) .
'I realized that they were having difficulties in the strong consonants' (Teacher, 23).
Students' Difficulties in Writing Correct Words
More than half of the teachers (16: 65%) reported that their voices did not have any extra difficulty in writing their voices, and that they were progressing at the same level as other children in correct writing of the voices spoken in their literacy work.
'My stutter student did not have any difficulty in writing the voice when it was said, ' (Teacher, 8) .
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Approximately one-third of the interviewed teachers (9: 36%) stated that students with stuttering had problems from time to time in the correct writing of their voices. When asked which questions they are experiencing more difficulties, they gave the answer that they had problems in writing especially the strong consonant voices.
'My stutter student had problems especially in the strong consonant letters' (Teacher, 11) .
'They have more difficulty in consonant voices' (Teacher, 22) .
Students' Difficulties in the Reading Process
Nearly all of the teachers who participated in the study (23: 92%) stated that the students with stuttering had difficulty in reading the syllables. According to the findings obtained from teacher opinions, the degree of difficulty in reading efficiency of stuttering students is increasing especially when the working voice is given at the beginning of the syllable. ' The student with the stuttering has difficulty reading the syllables' (Teacher, 16) . ' The student with the stuttering has difficulty reading the syllable starting syllables' (Teacher, 8) . ' The student with the stuttering has difficulty in distinguishing the syllables ' (Teacher, 25) .
Two teachers who participated in the study stated that stuttering students had difficulty in correct reading of the syllables during the first literacy phase. Five of the teachers who participated in the research stated that the stuttering children experienced some difficulty during their syllables work.
It's not always. When they are excited, it is difficult to read for them '(Teacher, 11) .
'It is difficult for stutters to read p, t, t, k, ş, s at the beginning when it separates the syllable. ' (Teacher, 20) .
'He is having difficulties with the syllables starting with strong consonants, ' (Teacher, 7).
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Difficulties Students Face in Writing the Syllables
Nearly half (12: 48%) of the teachers who participated in the study stated that stuttering children did not have difficulties due to stuttering in correct writing. Stuttering does not have a negative effect on the process of learning to write the syllables. These students also developed in a similar way to other students. ' The stutter student was very successful in correct writing syllables' (Teacher, 3). I did not see any difference between the other children in writing the grades' (Teacher, 8) .
'He progressed at the same level as other children in the class' (Teacher, 17) .
More than half (13: 52%) of the teachers participating in the study stated that the stuttering students were partially challenged in correct writing. Especially when they were raised to the board, they stated that they had difficulties in writing the syllable when they were experiencing intense excitement, and also that they had more difficulty in writing the syllables starting with a strong consonant. Anxiety and excitement that students experience makes it difficult for them to react correctly.
'Cannot write when he is excited' (Teacher, 1) .
'Syllables that starts with a strong consonant are sometimes difficult for him in writing' (Teacher, 19) .
'Writes better when doing group work, it is difficult to write on the board' (Teacher, 6) .
Difficulties of Students Compiling and Reading New Words
More than half (17: 68%) of the teachers participating reported that stuttering children had difficulty in reading and producing new words. Children are more likely to stutter when they encounter a new word.
'Stutter more when they are reading the new words ' (Teacher, 5) .
'When it comes to reading the vocabulary aloud, they have difficulty' (Teacher, 3) .
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' When I give a new word, there is an extra difficulty' (Teacher, 14) .
'He stutters but is not different from other times' (Teacher, 22) . ' Absolutely not having difficulty' (Teacher, 20) .
Difficulties in Producing and Writing New Words
About half of the teachers (10: 40%) questioned whether children with stuttering had difficulties in producing and writing new words and they reported that children with stuttering had some difficulty in producing and writing new words. While working individually, teachers stated that stuttering students were more successful and they had difficulties in writing new words when they were assigned to the classroom, or when they were raised in the classroom. This shows that anxiety and the lack of self-esteem that students experience due to stuttering has a negative effect on achieving the desired success rather than academic difficulties. 'There is no problem when he writes in his notebook, but the success he has shown on the board changes slightly' (Teacher, 1) .
More than half of those participating in the study (15: 60%) stated that children with stuttering had the same level of progress with the class as new words experienced and did not have different difficulties from other children during the writing process.
'Sometimes he has difficulties, but I do not think it's due to stuttering. ' (Teacher, 2) . 'There is no significant difference with other children, almost the same levels' (Teacher, 25) .
Difficulties Encountered in Reading
Teachers who participated in the study questioned whether stuttering pupils had difficulty in understanding what they read, and some of them (4: 16%) stated that they sometimes had difficulty. They also expressed that their understanding skills vary according to the severity of the stuttering, and also that the words and phrases in the text they read have changed their understanding skills when they are long.
Journal of Modern Science tom 3/42/2019 "My stuttering student is excited and stutters more when it comes to reading aloud in class. Then it becomes difficult to understand too ' (Teacher, 11) .
'Their understanding depends on the level of stuttering ' (Teacher, 6) .
'Words and phrases in the text are more difficult for them when they are long' (Teacher, 17) .
About one third of the teachers (7: 28%) who participated in the study reported that stuttering students had difficulty in understanding what they read. When students read aloud, the level of understanding is affected negatively because they focus on stuttering rather than the text. The level of expression of what they understand about the text being read is usually in the form of a single word or a sentence consisting of two words.
'He cannot draw his attention to understand because he stutters; has difficulty in understanding what he is reading' (Teacher, 25) .
'Yes, he has difficulty in understanding what he reads, cannot focus on the text' (Teacher, 18) .
'They are not able to focus on what they read exactly because they repeat voice and syllable' (Teacher, 14) .
The majority of the teachers who participated in the research (14: 56%) stated that students had no difficulty in understanding what they read due to stuttering.
'While he is reading, he repeats words and syllable, but he has no trouble in understanding' (Teacher, 3) .
'No, there is no problem of understanding. But he has difficulty in expressing what he understands' (Teacher, 5) .
'He understands what he reads, but he usually expresses it in one word ' (Teacher, 15) 
Differences in Stuttering Students and Other Students in Transition to Reading and Writing
When teachers who participated in the research were directed to the question of whether students with stuttering had a difference in reading-Journal of Modern Science tom 3/42/2019 writing compared to other students, most teachers (14: 56%) reported that they did not observe any difference in reading-writing compared to other students but stuttering students had problems with voices, speaking the syllables, and learning voices.
'No, I did not observe a difference in learning' (Teacher, 8) .
'My stutter student was one of the first students who read and write in class' (Teacher, 10) .
'He knew to read and write when he came' (Teacher, 19) .
About half (11: 44%) of the teachers who participated in the study stated that the stuttering students' reading-writing transition period was slightly different from the other students. They stated that stuttering students had a little delay compared to other students in the process of learning to read and write because they were hesitant to participate in class activities and were not actively participating in the lessons.
'Stutter students are constantly afraid to speak and learn late because they do not want to speak' (Teacher, 4) .
'It happens, of course. They are more abstentious, have difficulties in expressing themselves' (Teacher, 11) .
Discussion
When the research findings are examined, it is seen that students with stuttering have some difficulties in reading, writing, and hearing voice and syllable, while there is not a significant difference between them in reading and writing skills of voice, syllable and words in the process of first reading and writing. Teacher's opinion revealed that stuttering students were particularly had more problems with the words or syllable starting with a strong consonant. The problem that pupils experience during their reading studies is not an academic problem in learning the sounds, syllables and words but it is caused by the high level of anxiety due to the stuttering problem of the students, as they cannot feel comfortable, and they are afraid and worried that the other students in the class will have negative attitudes when they stutter during reading. Thinking about the students' stuttering in their reading studies or their peers' negative attitude when they stutter rise their exclusion, intimacy, fears of being mocked and anxiety levels. When the literature is examined, it is seen that there are similar research results. Fletcher (1974) defines stuttering as an abnormal social response in his work. He emphasized that the main factors cause abnormal social behaviors are the resulting emotional states of certain experiences such as fear, horror, anxiety, and inferiority (Wischner, 1992) . The degree of discomfort experienced by stuttering increases, when the child is in fear, tension, pressure, shame, and avoidance. This situation affects the development of the child's self-esteem in a detrimental way. Therefore, stuttering is not only a speech problem, but it can also affect an individual's self-perception process and emotional reactions. So it can be said that stuttering may decrease in a great deal if the individuals with stuttering dominate the involuntary emotional reactions.
When research findings are examined, it is seen that stuttering student has more intense stress and excitement when he / she is assigned in the classroom and therefore he / she increases stuttering severity and he / she has more difficulty in reading. In cases where he / she should speak in class, stuttering expectancy increases the level of anxiety, so, stuttering increases as well. In this vicious circle, the student's self-confidence development is negatively affected. This causes the child to withdraw himself more especially in verbal lessons and to reduce his participation in the lessons. The stuttering students, especially in verbal classes like language, withdraw themselves due to stuttering and not participating in activities negatively affects the success levels of them from these lessons. There are studies supporting this result when the literature is reviewed. Sarı and Gökdağ (2017) found that students who had problems with stuttering did not have a significant problem in academic lectures but that their success rates in verbal lectures and activities were less than other courses and activities because of stuttering.
Stuttering students often try to hide their speech problems by being silent, avoiding difficult words or pretending they do not know the answer when there is a need to speak. For this reason, stuttering for teachers is not easily recognized. These avoidance behaviors mostly explained by teachers as they are badly prepared, dreamy, lazy, shy, incompetent, unsuccessful, and so on. Therefore, it is important that teachers should be able to determine the cause of avoidance behaviors in children, especially those who exhibit avoidance behaviors in more intensive verbal participation and they should communicate with the school guidance service, the family and other authorities in order to solve the problem, and cooperate at the solution point.
Another result of the study is that stuttering students have fewer problems in writing vocabulary, syllables and words than in their reading studies. According to the knowledge gained from the teacher's views, the stuttering students' achievement levels in the writing of sounds, syllables and words are not different from the other students in the class. This result shows that the stuttering students' academic performance in situations where there is no communication responsibility is not different from other children. When the literature is reviewed, there are researches supporting this result. Abli, Kınalı and Besikçi (2004) concluded that despite the difference between the Verbal IQ and the Performance IQ in the WISC-R test they applied to thirtyfive children aged six to eighteen years who were diagnosed with stuttering, this difference was not significant. According to Pamir's (1985) expression, stutterers are located within normal intelligence boundaries and intelligence point distribution is higher than other speech impairment groups. Pınarcık and Sarı (2013) concluded that students with stuttering problems did not have a significant problem in academic and school achievement, but had problems in verbal lessons and activities.
When the research findings were carefully examined, it was concluded that stuttering students were partially challenged in their reading comprehension skills, but there was no significant difference between their peers in the class. However, according to the teacher's views, the result is that when students are confronted with a new text, when the reading is done aloud in the class, or because of the length of the words and sentences in the reading text, the intensity of stuttering increases and thus the reading comprehension skill varies. Starkweather (2002) concluded that the effect of the length of the sentence on the stuttering was significant. This result is similar to the result of the research. The main problem that stutterers face is about expressing the context which they understand. Instead of establishing a full sentence, students express it in one or two words, or they can develop some methods, such as using words that are not semantically equivalent to text when a word is difficult to say. The severity of stuttering and the impact of stuttering affect the classroom environment behaviors. He tells the class that he has not done his homework so that he does not have to read aloud, or he wants permission to leave the classroom because of the need for toiletries they are being asked to read. These behaviors, which are described as evasive behavior, characterize child behavior rather than stuttering.
Another result that emerged when the research findings were examined is that there is no significant difference between the stuttering student's transition to literacy and his or her peers. Stutter students; do not have any academic problems because of stuttering sounds, syllables and words, but they have problems with expressing what they have learned. It is seen that some of the teachers reported that students with stuttering were slightly delayed from other students to learn to read and write. Teachers, for their part, have shown that stuttering students do not participate in activities in the classroom. Another reason for the students not to participate in class activities is the negative attitudes and behaviors of their peers. Many stuttering children are exposed to negative behaviors such as ridicule, disdain; imitate speech and nickname by classmates. This situation causes the stuttering students to live psychological problems and affect their personality developments. As they are afraid of being exposed to negative attitudes and behaviors that can be described as peer bullying, they usually do not want to attend classes by complaints such as headache and stomachache. Prejudices and negative behaviors they are exposed increase the avoidance behavior of stuttering students. Prejudices and negative behaviors they are exposed increase the avoidance behavior of stuttering students. It is important for teachers to change attitudes towards stuttering students and to transform the classroom atmosphere into positive for stuttering students. If the teacher does not have any experience or training on stuttering, s/he has difficulty in helping the stuttering child. Many teachers feel helpless against this situation and do not know how to react in the case of stuttering. Especially in the crowded classroom environment, the workload makes it more difficult to acquire social and educational skills as well as to recognize stuttering students and to make them actively participate in class activities.
Journal of Modern Science tom 3/42/2019
Conclusion and Suggestions
The conclusions and suggestions arising from this research are presented in this section.
Conclusion
The results of the research are listed below. 1) In this study, it is found that students with stuttering did not have a significant difference in reading, writing and speaking vocabulary, syllables, and words in the first reading-writing process, and they were partially compelled to study voice, syllables and words. 2) Another result of the research is that the level of success of stuttering students in their writing, voice, syllable and words is not different from other students in the class. This result shows that the stuttering students' academic performance in situations where there is no communication responsibility is not different from other children. 3) When the research findings were examined, it was concluded that stuttering students were partially compromised in their reading comprehension skills, but there was no significant difference between their peers in the class. However, when the students were given a new text in a study of sequential reading aloud in the class, or the length of the words and phrases in the text being read increased the severity of the stuttering and thus the result of the reading understanding skills varied. 4) Another finding emerging from research findings is that there is no significant difference between the stuttering student's transition to literacy and the transition process of his or her peers. Stutter students do not have any academic problems because of stuttering; sounds, syllables and words, but they have problems with expressing what they have learned. It has been suggested that students with stuttering are a little late in learning to read and write than other students in the class. Stuttering students lagging in their literacy learning process is not because of academic inadequacy, but because of intense anxiety and lack of self-confidence that they have experienced because of stuttering.
